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Aims

Group 3 aims 
The aims of all subjects in group 3, individuals and societies, are to:

1. encourage the systematic and critical study of: human experience and behaviour; physical, economic 
and social environments; the history and development of social and cultural institutions

2. develop in the student the capacity to identify, to analyse critically and to evaluate theories, concepts 
and arguments about the nature and activities of the individual and society

3. enable the student to collect, describe and analyse data used in studies of society, to test hypotheses 
and interpret complex data and source material

4. promote the appreciation of the way in which learning is relevant to both the culture in which the 
student lives and the culture of other societies

5. develop an awareness in the student that human attitudes and opinions are widely diverse and that a 
study of society requires an appreciation of such diversity

6. enable the student to recognize that the content and methodologies of the subjects in group 3 are 
contestable and that their study requires the toleration of uncertainty.

History aims
The aims of the history course at SL and HL are to:

7. develop an understanding of, and continuing interest in, the past

8. encourage students to engage with multiple perspectives and to appreciate the complex nature of 
historical concepts, issues, events and developments

9. promote international-mindedness through the study of history from more than one region of the 
world

10. develop an understanding of history as a discipline and to develop historical consciousness including 
a sense of chronology and context, and an understanding of different historical perspectives

11. develop key historical skills, including engaging effectively with sources

12. increase students’ understanding of themselves and of contemporary society by encouraging 
reflection on the past. 

Introduction
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Assessment objectives

Assessment objective 1: Knowledge and understanding 

•	 Demonstrate detailed, relevant and accurate historical knowledge.

•	 Demonstrate understanding of historical concepts and context.

•	 Demonstrate understanding of historical sources. (Internal assessment and paper 1)

Assessment objective 2: Application and analysis

•	 Formulate clear and coherent arguments.

•	 Use relevant historical knowledge to effectively support analysis.

•	 Analyse and interpret a variety of sources. (Internal assessment and paper 1)

Assessment objective 3: Synthesis and evaluation

•	 Integrate evidence and analysis to produce a coherent response.

•	 Evaluate different perspectives on historical issues and events, and integrate this evaluation effectively 
into a response.

•	 Evaluate sources as historical evidence, recognizing their value and limitations. (Internal assessment 
and paper 1)

•	 Synthesize information from a selection of relevant sources. (Internal assessment and paper 1)

Assessment objective 4: Use and application of appropriate skills

•	 Structure and develop focused essays that respond effectively to the demands of a question.

•	 Reflect on the methods used by, and challenges facing, the historian. (Internal assessment)

•	 Formulate an appropriate, focused question to guide a historical inquiry. (Internal assessment)

•	 Demonstrate evidence of research skills, organization, referencing and selection of appropriate 
sources. (Internal assessment)

Introduction
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Syllabus outline

Syllabus component
Teaching hours

SL HL

Prescribed subjects

1. Military leaders

2. Conquest and its impact

3. The move to global war

4. Rights and protest

5. Conflict and intervention

40 40

World history topics

1. Society and economy (750–1400)

2. Causes and effects of medieval wars (750–1500)

3. Dynasties and rulers (750–1500)

4. Societies in transition (1400–1700)

5. Early Modern states (1450–1789)

6. Causes and effects of Early Modern wars (1500–1750)

7. Origins, development and impact of industrialization (1750–2005)

8. Independence movements (1800–2000)

9. Evolution and development of democratic states (1848–2000)

10. Authoritarian states (20th century)

11. Causes and effects of 20th-century wars

12. The Cold War: Superpower tensions and rivalries (20th century)

90 90

HL options: Depth studies

1. History of Africa and the Middle East

2. History of the Americas

3. History of Asia and Oceania

4. History of Europe 

90

Internal assessment

Historical investigation

20 20

Total teaching hours 150 240

The recommended teaching time is 240 hours to complete HL courses and 150 hours to complete SL courses 
as stated in the document General regulations: Diploma Programme.

Syllabus
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Designing your DP history course 

The DP history course offers teachers a great deal of flexibility over the topics they select to teach, allowing 
teachers to adapt the course to best meet the particular needs and interests of their students. The following 
pages are intended to help teachers in designing their history course. Additional guidance on putting a 
DP history course together can also be found in the History teacher support material.

Step 1: Select one prescribed subject

Select one prescribed subject from the list of five (see the “Syllabus outline” section).  
Each prescribed subject consists of two case studies, each taken from a different region of the world.  

Both of the case studies specified for the chosen prescribed subject must be studied.

Step 2: Select two world history topics

Select two topics in world history from the list of twelve (see the “Syllabus outline” section).  
Each topic provides teachers with a great deal of flexibility in choosing their own examples.  

However, it should be noted that for each one, topic examples must be studied from more than one 
region of the world. 

Step 3: For HL only, select one HL regional option

For HL only, select one HL regional option from the list of four (see the “Syllabus outline” section). 
Three sections must be studied for the chosen regional option, from a choice of eighteen sections  

per regional option. 

Internal assessment

For both SL and HL, students must complete a historical investigation for their internal assessment 
task. Students can investigate any historical topic of their choice  

(see the “Internal assessment” section).
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Example pathways through the course
The following pages contain examples of possible pathways through the course. It should be noted that 
these are suggestions only, intended simply to indicate some of the wide variety of possible pathways 
through the course. Teachers are encouraged to exercise flexibility, creativity and innovation in the design 
and delivery of their history course.

Example pathway A: An HL course with an emphasis on medieval Islamic history

Prescribed subject

Military leaders

World history topics

Society and economy 
(750–1400)

Dynasties and rulers 
(750–1500)

HL option

History of Africa and 
the Middle East:

•	 The ‘Abbasid dynasty 
(750–1258)

•	 The Fatimids  
(909–1171)

•	 The Crusades  
(1095–1291)

Internal assessment

Student chooses 
any historical topic 
to investigate, for 
example, economic 
change under the 
Umayyad Caliphate.

Example pathway B: An HL course with an emphasis on Early Modern European history

Prescribed subject

Conquest and its 
impact

World history topics

Societies in transition 
(1400–1700)

Causes and effects 
of Early Modern wars 
(1500–1750)

HL option

History of Europe:

•	 The Age of 
Exploration and its 
impact (1400–1550)

•	 The Reformation 
(1517–1572)

•	 Absolutism and 
Enlightenment  
(1650–1800)

Internal assessment

Student chooses 
any historical topic 
to investigate, 
for example, the 
significance of the 
spread of the printing 
press in 15th-century 
Europe.

Example pathway C: An HL course with an emphasis on 20th-century world history

Prescribed subject

The move to global war

World history topics

Authoritarian states 
(20th century)

The Cold War: 
Superpower tensions 
and rivalries (20th 
century)

HL option

History of the Americas:

•	 The Great 
Depression and the 
Americas  
(mid-1920s–1939)

•	 The Second World 
War and the 
Americas (1933–
1945)

•	 The Cold War 
and the Americas 
(1945–1981)

Internal assessment

Student chooses 
any historical topic 
to investigate, 
for example, the 
significance of 
American use of atomic 
weapons against Japan.

5
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Example pathway D: An HL course with an emphasis on modern African history

Prescribed subject

Rights and protest

World history topics

Independence 
movements  
(1800–2000)

Evolution and 
development of 
democratic states 
(1848–2000)

HL option

History of Africa and 
the Middle East:

•	 Africa under 
colonialism

•	 Nationalist and 
independence 
movements in Africa

•	 Developments 
in South Africa 
(1880–1994)

Internal assessment

Student chooses 
any historical topic 
to investigate, for 
example, the UN 
contribution to 
the stabilization of 
Mozambique. 

Example pathway E: An HL course with an emphasis on exploration and colonialism

Prescribed subject

Conquest and its 
impact

World history 
topics

Societies in transition 
(1400–1700)

Early Modern states 
(1450–1789)

HL option

History of Asia and 
Oceania:

•	 Exploration, trade 
and interaction 
in East Asia and 
South-East Asia 
(1405–1700)

•	 Colonialism and 
the development 
of nationalism in 
South-East Asia 
(c1750–1914)

•	 British colonialism 
and emerging 
national identities in 
Oceania (1788–1919)

Internal 
assessment

Student chooses 
any historical topic 
to investigate, for 
example, the political 
and economic impact 
of the Treaty of 
Tordesillas.

 

Example pathway F: An SL course with an emphasis on the concept of identity

Prescribed subject

Conflict and intervention

World history topics

Independence movements 
(1800–2000)

Causes and effects of 20th-
century wars

Internal assessment

Student chooses any historical 
topic to investigate, for example, 
the social impact of the 1995 
Srebrenica massacre.

Example pathway G: An SL course with an emphasis on 20th-century history

Prescribed subject

Rights and protest

World history topics

Authoritarian states (20th 
century)

Causes and effects of 20th-
century wars

Internal assessment

Student chooses any historical 
topic to investigate, for example, 
the role and significance of 
Emmeline Pankhurst in the British 
suffragette movement. 

6
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Assessment outline—SL

First assessment 2017

Assessment component Weighting

External assessment (2 hours 30 minutes)
Paper 1 (1 hour)
Source-based paper based on the five prescribed subjects. Choose one prescribed 
subject from a choice of five. Answer four structured questions. (24 marks)

75%
30%

Paper 2 (1 hour 30 minutes)
Essay paper based on the 12 world history topics. Answer two essay questions on two 
different topics. (30 marks)

45%

Internal assessment (20 hours)
This component is internally assessed by the teacher and externally moderated by the IB 
at the end of the course.

Historical investigation
Students are required to complete a historical investigation into a topic of their choice. 
(25 marks)

25%

Assessment
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Assessment outline—HL

Assessment

First assessment 2017

 

Assessment component Weighting

External assessment (5 hours)
Paper 1 (1 hour)
Source-based paper based on the five prescribed subjects. Choose one prescribed 
subject from a choice of five. Answer four structured questions. (24 marks)

80%
20%

Paper 2 (1 hour 30 minutes)
Essay paper based on the 12 world history topics. Answer two essay questions on two 
different topics. (30 marks)

Paper 3 (2 hours 30 minutes)
Separate papers for each of the four regional options. For the selected region, answer 
three essay questions. (45 marks)

25%

35%

Internal assessment (20 hours)
This component is internally assessed by the teacher and externally moderated by the IB 
at the end of the course.

Historical investigation
Students are required to complete a historical investigation into a topic of their choice. 
(25 marks)

20%
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Assessment

Two different methods are used to assess work produced by students.

•	 Markbands

•	 Detailed markschemes specific to each examination paper

The markbands for each component are published in this guide. The markbands are related to the assessment 
objectives established for the history course and the group 3 grade descriptors. The markschemes are 
specific to each examination.

External assessment details

Paper 1 (SL and HL)
Duration: 1 hour
Weighting: 30% SL, 20% HL
Paper 1 is a source-based examination paper based on the prescribed subjects. Each prescribed subject 
consists of two specified case studies, and in each examination session the paper will focus on one of the 
two case studies specified for each prescribed subject.

The paper will contain four sources for each prescribed subject. Sources will be primary or a mixture of 
primary and secondary, and may be written, pictorial or diagrammatic. The paper will consist of four 
questions for each prescribed subject, and students must answer all four questions from their chosen 
prescribed subject. Some questions will be answered using only evidence from one or more of the sources, 
as indicated. In other questions students will be asked to use their own knowledge of the prescribed subject 
as well as evidence contained in the sources.

First question, part A This question will test understanding of one of the sources. 3 marks

First question, part B This question will test understanding of one of the sources. 2 marks

Second question This question will ask students to analyse the value and 
limitations of one of the sources. In their analysis of 
value and limitations, students should refer to the origin, 
purpose and content of the specified source.

4 marks

Third question This question will ask students to compare and contrast 
what two of the sources reveal to a historian studying the 
particular aspect of the prescribed subject.

6 marks

Fourth question This will be an evaluative question that asks students to 
draw on both the sources and their own knowledge in 
their evaluation.

9 marks

The maximum mark for this paper is 24. The paper is marked using a paper-specific markscheme, except for 
the final question for each prescribed subject, which is marked using the generic markbands that follow, in 
addition to a paper-specific markscheme.

External assessment
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External markbands—paper 1 (fourth question) (SL and HL)

Marks Level descriptor

0 The response does not reach a standard described by the descriptors below.

1–3 The response lacks focus on the question.

References to the sources are made, but at this level these references are 
likely to consist of descriptions of the content of the sources rather than the 
sources being used as evidence to support the analysis.

No own knowledge is demonstrated or, where it is demonstrated, it is 
inaccurate or irrelevant.

4–6 The response is generally focused on the question.

References are made to the sources, and these references are used as 
evidence to support the analysis.

Where own knowledge is demonstrated, this lacks relevance or accuracy. 
There is little or no attempt to synthesize own knowledge and source 
material.

7–9 The response is focused on the question.

Clear references are made to the sources, and these references are used 
effectively as evidence to support the analysis.

Accurate and relevant own knowledge is demonstrated. There is effective 
synthesis of own knowledge and source material.

Paper 2 (SL and HL)
Duration: 1 hour 30 minutes
Weighting: 45% SL, 25% HL
Paper 2 is an essay paper based on the 12 world history topics.

The paper consists of two questions for each of the 12 topics. Students must answer two questions, each 
selected from a different topic. Some comparative questions on this paper require that examples be drawn 
from more than one region. When the word “region” is used in a paper 2 question, it refers to one of the 
four regional options defined by the world map in the introduction to the world history topics in the “World 
history topics” section.

The maximum mark for this paper is 30. The paper is marked using generic markbands and a paper-specific 
markscheme.

Paper 3 (HL only)
Duration: 2 hours 30 minutes
Weighting: 35%
Each of the four HL regional options has a separate examination paper. Students are registered for one of 
these papers.

The paper 3 examination paper for each regional option will consist of 36 questions, consisting of two essay 
questions on each of the 18 sections specified for the regional option. Students must answer any three 
questions. Questions that refer to specific countries, events or people are restricted to those listed in the 
syllabus descriptions. The maximum mark for this paper is 45. The paper is marked using generic markbands 
and a paper-specific markscheme.

10
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External markbands—paper 2 (SL and HL) 

Marks Level descriptor

0 Answers do not reach a standard described by the descriptors below.

1–3 There is little understanding of the demands of the question. The response  
is poorly structured or, where there is a recognizable essay structure, there 
is minimal focus on the task.

Little knowledge of the world history topic is present.

The student identifies examples to discuss, but these examples are factually 
incorrect, irrelevant or vague.

The response contains little or no critical analysis. The response may consist 
mostly of generalizations and poorly substantiated assertions.

4–6 The response indicates some understanding of the demands of the 
question. While there may be an attempt to follow a structured approach, 
the response lacks clarity and coherence.

Knowledge of the world history topic is demonstrated, but lacks accuracy 
and relevance. There is a superficial understanding of historical context.

The student identifies specific examples to discuss, but these examples are 
vague or lack relevance.

There is some limited analysis, but the response is primarily narrative/
descriptive in nature rather than analytical.

7–9 The response indicates an understanding of the demands of the question, 
but these demands are only partially addressed. There is an attempt to 
follow a structured approach.

Knowledge of the world history topic is mostly accurate and relevant. 
Events are generally placed in their historical context.

The examples that the student chooses to discuss are appropriate and 
relevant. The response makes links and/or comparisons (as appropriate to 
the question).

The response moves beyond description to include some analysis or critical 
commentary, but this is not sustained.

11
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Marks Level descriptor

10–12 The demands of the question are understood and addressed. Responses 
are generally well structured and organized, although there is some 
repetition or lack of clarity in places.

Knowledge of the world history topic is mostly accurate and relevant. 
Events are placed in their historical context, and there is some 
understanding of historical concepts.

The examples that the student chooses to discuss are appropriate and 
relevant, and are used to support the analysis/evaluation. The response 
makes effective links and/or comparisons (as appropriate to the question).

The response contains critical analysis, which is mainly clear and coherent. 
There is some awareness and evaluation of different perspectives. Most of 
the main points are substantiated and the response argues to a consistent 
conclusion.

13–15 Responses are clearly focused, showing a high degree of awareness of the 
demands and implications of the question. Responses are well structured 
and effectively organized.

Knowledge of the world history topic is accurate and relevant. Events are 
placed in their historical context, and there is a clear understanding of 
historical concepts.

The examples that the student chooses to discuss are appropriate and 
relevant, and are used effectively to support the analysis/evaluation. The 
response makes effective links and/or comparisons (as appropriate to the 
question).

The response contains clear and coherent critical analysis. There is 
evaluation of different perspectives, and this evaluation is integrated 
effectively into the answer. All, or nearly all, of the main points are 
substantiated, and the response argues to a consistent conclusion.

12
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External markbands—paper 3 (HL)

Marks Level descriptor

0 Response does not reach a standard described by the descriptors below.

1–3 There is little understanding of the demands of the question. The response 
is poorly structured or, where there is a recognizable essay structure, there 
is minimal focus on the task.

Little knowledge is present. Where specific examples are referred to, they 
are factually incorrect, irrelevant or vague.

The response contains little or no critical analysis. It may consist mostly of 
generalizations and poorly substantiated assertions.

4–6 The response indicates some understanding of the demands of the 
question. While there may be an attempt to follow a structured approach, 
the response lacks clarity and coherence.

Knowledge is demonstrated but lacks accuracy and relevance. There is a 
superficial understanding of historical context. The answer makes use of 
specific examples, although these may be vague or lack relevance.

There is some limited analysis, but the response is primarily narrative/
descriptive in nature, rather than analytical.

7–9 The response indicates an understanding of the demands of the question, 
but these demands are only partially addressed. There is an attempt to 
follow a structured approach.
Knowledge is mostly accurate and relevant. Events are generally placed in 
their historical context. Examples used are appropriate and relevant.
The response moves beyond description to include some analysis or critical 
commentary, but this is not sustained.

10–12 The demands of the question are understood and addressed. Answers 
are generally well structured and organized, although there may be some 
repetition or lack of clarity in places.

Knowledge is accurate and relevant. Events are placed in their historical 
context, and there is a clear understanding of historical concepts. Examples 
used are appropriate and relevant, and are used to support the analysis/
evaluation.

Arguments are mainly clear and coherent. There is some awareness and 
evaluation of different perspectives.

The response contains critical analysis. Most of the main points are 
substantiated, and the response argues to a consistent conclusion.

13
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Marks Level descriptor

13–15 Responses are clearly focused, showing a high degree of awareness of the 
demands and implications of the question. Answers are well structured, 
balanced and effectively organized.

Knowledge is detailed, accurate and relevant. Events are placed in their 
historical context, and there is a clear understanding of historical concepts. 
Examples used are appropriate and relevant, and are used effectively to 
support the analysis/evaluation.

Arguments are clear and coherent. There is evaluation of different 
perspectives, and this evaluation is integrated effectively into the answer.

The answer contains well-developed critical analysis. All, or nearly all, of 
the main points are substantiated, and the response argues to a reasoned 
conclusion.

14
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Internal assessment

Purpose of internal assessment
Internal assessment is an integral part of the course and is compulsory for both SL and HL students. It 
enables students to demonstrate the application of skills and knowledge, and to pursue their personal 
interests, without the time limitations and other constraints that are associated with written examinations. 
The internal assessment should, as far as possible, be woven into normal classroom teaching and not be a 
separate activity conducted after a course has been taught.

The internal assessment requirements at SL and at HL for history are the same. All students complete a 
historical investigation into a historical topic of their choice. The internal assessment allows flexibility for 
students to select a topic of personal interest. The topic need not be related to the syllabus and students 
should be encouraged to use their own initiative when deciding on a topic. The free choice of topic means 
that the historical investigation provides a particularly good opportunity for students to engage with topics 
that are of personal interest, or topics related to their own local or national history.

Please note: Each individual student must complete an individual historical investigation—group work may 
not be undertaken.

Time allocation
Internal assessment contributes 25% to the final assessment in the SL course and 20% in the HL course. This 
weighting should be reflected in the time that is allocated to teaching the skills and understanding required 
to undertake the work, as well as the total time allocated to carry out the work.

It is recommended that a total of approximately 20 hours (SL and HL) of teaching time should be allocated 
to the work. This should include:

•	 time for the teacher to explain to students the requirements of the internal assessment

•	 class time for students to work on the internal assessment component and ask questions

•	 time for consultation between the teacher and each student individually

•	 time to review and monitor progress, and to check authenticity.

Guidance and authenticity
The historical investigation submitted for internal assessment must be the student’s own work. However, 
it is not the intention that students should decide upon a title or topic and be left to work on the internal 
assessment component without any further support from the teacher. The teacher should play an important 
role during both the planning stage and the period when the student is working on the internally assessed 
work. It is the responsibility of the teacher to ensure that students are familiar with:

Assessment
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•	 the requirements of the type of work to be internally assessed

•	 the assessment criteria; students must understand that the work submitted for assessment must 
address these criteria effectively.

Teachers and students must discuss the internally assessed work. Students should be encouraged to initiate 
discussions with the teacher to obtain advice and information, and students must not be penalized for 
seeking guidance. As part of the learning process, teachers should read and give advice to students on one 
draft of the work. The teacher should provide oral or written advice on how the work could be improved, but 
should not edit the draft. The next version handed to the teacher must be the final version for submission.

It is the responsibility of teachers to ensure that all students understand the basic meaning and significance 
of concepts that relate to academic honesty, especially authenticity and intellectual property. Teachers must 
ensure that all student work for assessment is prepared according to the requirements and must explain 
clearly to students that the internally assessed work must be entirely their own. All work submitted to the 
IB for moderation or assessment must be authenticated by a teacher, and must not include any known 
instances of suspected or confirmed academic misconduct. Each student must confirm that the work is his 
or her authentic work and constitutes the final version of that work. Once a student has officially submitted 
the final version of the work it cannot be retracted. The requirement to confirm the authenticity of work 
applies to the work of all students, not just the sample work that will be submitted to the IB for the purpose 
of moderation. For further details, refer to the IB publication Academic honesty in the IB educational context, 
The Diploma Programme: From principles into practice and the relevant articles in General regulations: Diploma 
Programme.

Authenticity may be checked by discussion with the student on the content of the work, and scrutiny of one 
or more of the following.

•	 The student’s initial proposal

•	 The first draft of the written work

•	 The references cited

•	 The style of writing compared with work known to be that of the student

•	 The analysis of the work by a web-based plagiarism-detection service

Please note: The same piece of work cannot be submitted to meet the requirements of both the internal 
assessment and the extended essay.
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Internal assessment details—SL and HL

Historical investigation
Duration: 20 hours
Weighting: 25% SL, 20% HL
Students at both SL and HL are required to complete a historical investigation into a topic of their choice. 
The historical investigation is made of up three sections. 
 

1. Identification and  
    evaluation of sources 2. Investigation 3. Reflection

Figure 8
Historical investigation

Students have a free choice of topic for their historical investigation—the topic need not be related to the 
syllabus, and students should be encouraged to use their own initiative when deciding on a topic. However, 
the topic must be historical, and therefore cannot be on an event that has happened in the last 10 years.

Students should choose their own topic, with their teacher’s guidance and approval. Teachers must approve 
the topic and question for investigation before work is started. It is crucial that there are sufficient sources to 
support the investigation, and that the investigation can be assessed by the criteria for internal assessment. 
Teachers must also make students aware of any relevant ethical considerations when undertaking their 
investigation, for example, the need to show sensitivity or to respect confidentiality.

The investigation is an opportunity for students to demonstrate the application of their skills and knowledge 
to a historical topic of their choice. The emphasis must be on a specific historical inquiry that enables the 
student to develop and apply the skills of a historian by selecting and analysing a range of source material 
and considering diverse perspectives. The activity demands that students search for, select, evaluate and 
use evidence to reach a relevant conclusion consistent with the evidence and arguments that have been put 
forward. 

Section 1: Identification and evaluation of sources
This section requires students to analyse in detail two of the sources that they will use in their investigation. 
The sources can be either primary or secondary sources. In this section students must:

•	 clearly state the question they have chosen to investigate (this must be stated as a question)

•	 include a brief explanation of the nature of the two sources they have selected for detailed analysis, 
including an explanation of their relevance to the investigation

•	 analyse two sources in detail. With reference to the origins, purpose and content, the student should 
analyse the value and limitations of the two sources in relation to the investigation.

A crucial element of this section of the internal assessment task is formulating an appropriate question 
to investigate. The six key concepts for the history course (causation, consequence, continuity, change, 
significance and perspectives) can be a very useful starting point in helping students to formulate a 
question.

17
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The following are examples of historical investigations recently submitted by students.

•	 How systematic were the deportations of the Jewish population of Dusseldorf to Minsk between 1941 
and 1942?

•	 How significant were economic problems as a cause of the Bamberg Witch Trials (1623–1633)?

•	 What were the most important reasons for the failure of Operation Market Garden?

•	 To what extent was weak leadership responsible for the collapse of the Egyptian Old Kingdom in 
2125 BC?

Section 2: Investigation
This section of the internal assessment task consists of the actual investigation. The internal assessment task 
provides scope for a wide variety of different types of historical investigation, for example:

•	 a historical topic or theme using a variety of written sources or a variety of written and non-written 
sources

•	 a historical topic based on fieldwork, for example, a museum, archeological site, battlefields, places of 
worship such as mosques or churches, historic buildings

•	 a local history study.

The investigation must be clearly and effectively organized. While there is no prescribed format for how 
this section must be structured, it must contain critical analysis that is focused clearly on the question being 
investigated, and must also include the conclusion that the student draws from their analysis. 

In this section, students must use a range of evidence to support their argument. Please note that students 
can use primary sources, secondary sources, or a mixture of the two.

Section 3: Reflection
This section of the internal assessment task requires students to reflect on what undertaking their 
investigation highlighted to them about the methods used by, and the challenges facing, the historian.

Examples of discussion questions that may help to encourage reflection include the following.

•	 What methods used by historians did you use in your investigation?

•	 What did your investigation highlight to you about the limitations of those methods?

•	 What are the challenges facing the historian? How do they differ from the challenges facing a scientist 
or a mathematician?

•	 What challenges in particular does archive-based history present?

•	 How can the reliability of sources be evaluated?

•	 What is the difference between bias and selection?

•	 What constitutes a historical event?

•	 Who decides which events are historically significant?

•	 Is it possible to describe historical events in an unbiased way?

•	 What is the role of the historian?

•	 Should terms such as “atrocity” be used when writing about history, or should value judgments be 
avoided?

•	 If it is difficult to establish proof in history, does that mean that all versions are equally acceptable?
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Bibliography
A bibliography and clear referencing of all sources must be included with every investigation, but these are 
not included in the overall word count.

Word limit
The word limit for the historical investigation is 2,200 words. A bibliography and clear referencing of all 
sources must be included in the investigation, but are not included in the overall word count. 

Below are suggested word allocations for each section of the historical investigation. Please note that these 
word allocations are suggestions only.

Section Suggested 
word allocation

Associated assessment criteria Marks

1. Identification 
and evaluation 
of sources

500 A. Identification and evaluation of sources 6 marks

2. Investigation 1,300 B. Investigation 15 marks

3. Reflection 400 C. Reflection 4 marks

Bibliography Not applicable Not applicable Not applicable

Total 
(maximum 
word limit)

2,200 words Total:  
25 marks

Further guidance

Additional guidance on the internal assessment task can be found in the History teacher support material.
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Using assessment criteria for internal assessment
A number of assessment criteria have been identified for the internal assessment task. Each assessment 
criterion has level descriptors describing specific achievement levels, together with an appropriate range 
of marks. The level descriptors concentrate on positive achievement, although for the lower levels failure to 
achieve may be included in the description.

Teachers must judge the internally assessed work at SL and at HL against the criteria using the level 
descriptors.

•	 The same assessment criteria are provided for SL and HL.

•	 The aim is to find, for each criterion, the descriptor that conveys most accurately the level attained 
by the student, using the best-fit model. A best-fit approach means that compensation should be 
made when a piece of work matches different aspects of a criterion at different levels. The mark 
awarded should be one that most fairly reflects the balance of achievement against the criterion. It is 
not necessary for every single aspect of a level descriptor to be met for that mark to be awarded.

•	 When assessing a student’s work, teachers should read the level descriptors for each criterion until 
they reach a descriptor that most appropriately describes the level of the work being assessed. If a 
piece of work seems to fall between two descriptors, both descriptors should be read again and the 
one that more appropriately describes the student’s work should be chosen.

•	 Where there are two or more marks available within a level, teachers should award the upper marks 
if the student’s work demonstrates the qualities described to a great extent; the work may be close 
to achieving marks in the level above. Teachers should award the lower marks if the student’s work 
demonstrates the qualities described to a lesser extent; the work may be close to achieving marks in 
the level below.

•	 Only whole numbers should be recorded; partial marks (fractions and decimals) are not acceptable.

•	 Teachers should not think in terms of a pass or fail boundary, but should concentrate on identifying 
the appropriate descriptor for each assessment criterion.

•	 The highest level descriptors do not imply faultless performance but should be achievable by a 
student. Teachers should not hesitate to use the extremes if they are appropriate descriptions of the 
work being assessed.

•	 A student who attains a high achievement level in relation to one criterion will not necessarily 
attain high achievement levels in relation to the other criteria. Similarly, a student who attains a low 
achievement level for one criterion will not necessarily attain low achievement levels for the other 
criteria. Teachers should not assume that the overall assessment of the students will produce any 
particular distribution of marks.

•	 It is recommended that the assessment criteria be made available to students.
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Internal assessment criteria—SL and HL
The historical investigation for both SL and HL is assessed against three criteria.

•	 Criterion A: Identification and evaluation of sources (6 marks)

•	 Criterion B: Investigation (15 marks)

•	 Criterion C: Reflection (4 marks)

Internal assessment criteria (SL and HL)
Criterion A: Identification and evaluation of sources (6 marks)

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1–2 The question for investigation has been stated. The student has identified 
and selected appropriate sources, but there is little or no explanation of the 
relevance of the sources to the investigation.  
The response describes, but does not analyse or evaluate, two of the 
sources.

3–4 An appropriate question for investigation has been stated. The student has 
identified and selected appropriate sources, and there is some explanation 
of the relevance of the sources to the investigation. 
There is some analysis and evaluation of two sources, but reference to their 
value and limitations is limited.

5–6 An appropriate question for investigation has been clearly stated. The 
student has identified and selected appropriate and relevant sources, 
and there is a clear explanation of the relevance of the sources to the 
investigation.

There is a detailed analysis and evaluation of two sources with explicit 
discussion of the value and limitations of two of the sources for the 
investigation, with reference to the origins, purpose and content of the two 
sources.
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Criterion B: Investigation (15 marks)

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1–3 The investigation lacks clarity and coherence, and is poorly organized. 
Where there is a recognizable structure there is minimal focus on the task.

The response contains little or no critical analysis. It may consist mostly of 
generalizations and poorly substantiated assertions. Reference is made to 
evidence from sources, but there is no analysis of that evidence.

4–6 There is an attempt to organize the investigation but this is only partially 
successful, and the investigation lacks clarity and coherence.

The investigation contains some limited critical analysis but the response 
is primarily narrative/descriptive in nature, rather than analytical. Evidence 
from sources is included, but is not integrated into the analysis/argument.

7–9 The investigation is generally clear and well organized, but there is some 
repetition or lack of clarity in places.

The response moves beyond description to include some analysis or critical 
commentary, but this is not sustained. There is an attempt to integrate 
evidence from sources with the analysis/argument.

There may be awareness of different perspectives, but these perspectives 
are not evaluated.

10–12 The investigation is generally clear and well organized, although there may 
be some repetition or lack of clarity in places.

The investigation contains critical analysis, although this analysis may lack 
development or clarity. Evidence from a range of sources is used to support 
the argument.

There is awareness and some evaluation of different perspectives. The 
investigation argues to a reasoned conclusion.

13–15 The investigation is clear, coherent and effectively organized.

The investigation contains well-developed critical analysis that is focused 
clearly on the stated question. Evidence from a range of sources is used 
effectively to support the argument.

There is evaluation of different perspectives. The investigation argues to a 
reasoned conclusion that is consistent with the evidence and arguments 
provided.
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Criterion C: Reflection (4 marks)

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1–2 The reflection contains some discussion of what the investigation 
highlighted to the student about the methods used by the historian.

The reflection demonstrates little awareness of the challenges facing the 
historian and/or the limitations of the methods used by the historian.

The connection between the reflection and the rest of the investigation is 
implied, but is not explicit.

3–4 The reflection is clearly focused on what the investigation highlighted to 
the student about the methods used by the historian

The reflection demonstrates clear awareness of challenges facing the 
historian and/or limitations of the methods used by the historian.

There is a clear and explicit connection between the reflection and the rest 
of the investigation.
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Section 1: Military leaders

Read sources A to D in the source booklet and answer questions 1 to 4 below.  The sources and 
questions relate to case study 1: Genghis Khan (c1200–1227) – Leadership: motives and objectives; 
success in achieving those objectives and importance of Genghis Khan’s leadership to Mongol success.

1. (a) What, according to Source C, were the factors that motivated the Mongol 
conquests?

 (b) What is the message conveyed by Source D?

[3]

[2]

2. With reference to its origin, purpose and content, analyse the value and limitations of  
Source B for an historian studying the Mongol Empire. [4]

3. Compare and contrast what Sources B and C reveal about the Mongol conquests under 
Genghis Khan. [6]

4. Using the sources and your own knowledge, evaluate the role of Genghis Khan in the launch 
and success of the Mongol conquests. [9]

Section 2: Conquest and its impact

Read sources E to H in the source booklet and answer questions 5 to 8 below.  The sources and 
questions relate to case study 2: the conquest of Mexico and Peru (1519–1551) – key events and actors: 
Hernán Cortés and the campaign against the Aztec Empire; alliances with indigenous populations.

5. (a) Why, according to Source H, did Moctezuma agree to remain a hostage of Cortés?

 (b) What is the message conveyed by Source G?

[3]

[2]

6. With reference to its origin, purpose and content, analyse the value and limitations of  
Source E for an historian studying the conquest of Mexico. [4]

7. Compare and contrast what Sources E and F reveal about the relationship between the 
Spaniards and the Aztecs. [6]

8. “Mutual suspicion and misunderstanding between the Aztecs and the Spaniards played 
a central role in the conquest of the Aztec Empire.”  Using the sources and your own 
knowledge, to what extent do you agree with this statement? [9]

SPEC/3/HISTS/BP1/ENG/TZ0/XX/Q
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Section 3: The move to global war

Read sources I to L in the source booklet and answer questions 9 to 12 below.  The sources and 
questions relate to case study 1: Japanese expansion in East Asia (1931–1941) – Events: the Three 
Power/Tripartite Pact.

9. (a) What, according to Source J, were the effects for Britain of the signing of the  
Three Power/Tripartite Pact?

 (b) What is the message conveyed by Source L?

[3]

[2]

10. With reference to its origin, purpose and content, analyse the value and limitations of  
Source I for an historian studying the Three Power/Tripartite Pact (September 1940). [4]

11. Compare and contrast what Sources J and K reveal about the significance of the Three 
Power/Tripartite Pact. [6]

12. Using the sources and your own knowledge, evaluate the consequences of the  
Three Power/Tripartite Pact for Japan, China and the US up to the end of 1941. [9]

Section 4: Rights and protest

Read sources M to P in the source booklet and answer questions 13 to 16 below.  The sources and 
questions relate to case study 1: the civil rights movement in the United States (1954–1965) – Protests 
and action: non-violent protests; Montgomery bus boycott (1955–1956); Freedom Rides (1961);  
Freedom Summer (1964).

13. (a) Why, according to Source M, was there resentment towards the civil rights workers?

 (b) What is the message conveyed by Source O?

[3]

[2]

14. With reference to its origin, purpose and content, analyse the value and limitations of  
Source N for an historian studying the civil rights movement in the United States. [4]

15. Compare and contrast what Sources N and P reveal about the consequences of the 
Freedom Summer. [6]

16. Using the sources and your own knowledge, evaluate the success of the Freedom Summer 
in furthering the cause of black civil rights in the United States. [9]

SPEC/3/HISTS/BP1/ENG/TZ0/XX/Q
26



– 4 –

Section 5: Conflict and intervention

Read sources Q to T in the source booklet and answer questions 17 to 20 below.  The sources and 
questions relate to case study 1: Rwanda (1990–1998) – Course and interventions: Response of the 
international community; the United Nations Assistance Mission for Rwanda (UNAMIR); reasons for 
inaction.

17. (a) Why, according to Source R, did the UN not allow Lieutenant General Romeo Dallaire 
to act upon information provided by the secret informant?

 (b) What is the message conveyed by Source T?

[3]

[2]

18. With reference to its origin, purpose and content, analyse the value and limitations of Source R 
for an historian studying the international community’s response to the Rwandan genocide. [4]

19. Compare and contrast what Sources Q and S reveal about the “genocide fax”. [6]

20. “The international community failed to effectively intervene in Rwanda because it lacked 
knowledge on the crisis.”  Using the sources and your own knowledge, to what extent do you 
agree with this statement? [9]
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Topic 1: Society and economy (750–1400)

1. Evaluate the importance of famines and disease as causes of social and economic change.

2. With reference to one religion, examine the reasons for disputes between rulers  
and religious leaders.

Topic 2: Causes and effects of medieval wars (750–1500)

3.	 “Dynastic	disputes	lay	at	the	heart	of	most	medieval	conflicts.”		To	what	extent	do	you	agree	with	
this statement?

4. Compare and contrast the military tactics used in two	medieval	conflicts,	each	chosen	from	a	
different region.

Topic 3: Dynasties and rulers (750–1500)

5. With reference to one medieval ruler, evaluate the importance of non-military methods as a means 
to expand and consolidate their rule.

6. Examine the extent to which the rule of two medieval leaders can be regarded as successful. 

Topic 4: Societies in transition (1400–1700)

7. Examine the social impact of two	scientific	or technological developments from the period 
1400 to 1700.

8. Evaluate the importance of merchants and travellers in bringing about economic change in the 
period 1400 to 1700. 

Topic 5: Early Modern states (1450–1789)

9. Examine the relationship between religion and the state in any one Early Modern state.  

10. Compare and contrast the reasons for resistance or rebellion in two colonial states, each chosen 
from a different region. 
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Topic 6: Causes and effects of Early Modern wars (1500–1750)

11. Compare and contrast the short-term causes of two Early Modern wars, each chosen from  
a different region. 

12. Evaluate the role and importance of mercenaries in one Early Modern war. 

Topic 7: Origins, development and impact of industrialization (1750–2005)

13.	 “The	availability	of	natural	resources	was	the	most	important	cause	of	industrialization.”		 
With reference to two countries, each chosen from a different region, to what extent do you agree 
with this statement? 

14.	 Examine	the	impact	of	industrialization	on	standards	of	living	and	working	conditions	 
in one country.

Topic 8: Independence movements (1800–2000)

15. Evaluate the importance of war as a cause or catalyst for two independence movements,  
each chosen from a different region.

16.	 “The	greatest	challenges	facing	newly	independent	states	were	economic.”		With	reference	to	one 
newly independent state, to what extent do you agree with this statement?

Topic 9: Evolution and development of democratic states (1848–2000)

17. Compare and contrast the conditions that encouraged the demand for democratic reform  
in two states, each chosen from a different region.

18. “Government	policies	in	democratic	states	rarely	affect	the	distribution	of	wealth.”		To	what	extent	
do you agree with this statement?

Topic 10: Authoritarian states (20th century)

19.	 “Successful	foreign	policy	was	essential	for	the	maintenance	of	power	by	authoritarian	leaders.”	
With reference to one authoritarian leader, to what extent do you agree with this statement?

20. Compare and contrast the impact on women of the policies of two authoritarian states,  
each chosen from a different region. 
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Topic 11: Causes and effects of 20th-century wars

21. Examine the role of ideology in causing two 20th-century civil wars, each chosen from  
a different region.

22. Compare and contrast the role of technology in determining the outcome of two 20th-century wars.

Topic 12: The Cold War: Superpower tensions and rivalries (20th century)

23. Examine the impact of the US policy of containment on superpower relations between  
1947 and 1964.

24. Evaluate the impact on the course of the Cold War of two crises, each chosen from  
a different region.
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Abstract 

The Vietnam War resulted in the victory of North Vietnam, which could then finally achieve 

independence and reunification. i\lthough very unknownJthe large and active involvement of 

Vietnamese women is an important fact that needs to be judged how crucial their contribution 

was to the winning of the war. JI~sigtiificant was Vietnamese women's participation during 
/l #Jui~:£ ·~:1 ~--·--,-·--~ .. --.---,.·--·~--·-· --·=------.--=-------~ 

.~,:'~~:~.,~~.:~~.~~~e victot 0Riet7m? This is the question that this investigation 
~ ... \"'. ,, .. // 

attempts to answer by exploringtne'ir background history and analyzing the various roles that 
~::::::::-::~,- ---- ~-::::::= 

they played as fighters and supporters with diverse examples of female individuals. 

Due to the nature of the subject, which has not attracted great attention of historians, there 

are limited amount of resources available. Thus, as much information related to 'Vietnamese 

women during the Vietnam War' as possible for the author will be gathered instead of just 
/",,,-

one particular type of source/ One important point to be considered is that, since this study is 
4, 

focused on evaluating Vietnamese women's contribution to the victory of the army whd?A 

fought against the Army of the Republic of Viet Nam (ARYN), the South Vietnamese Army 

organized by Ngo Dlnh Di~m and supported by the United States, women in ARYN are not 

considered. 

The investigation undertaken finally leads to the conclusion that Vietnamese women's active 

participation enormously contributed to the victory of North Vietnam. They initiated 
~~-"""--~.,------=--·----""-----· ..... ,,..__, . ----~--~--""""·"""'"""'"-., jl ; ...... ~ ·t 

uprisings, fought "face-to-face" and as guerrillas, causing damages to the Amefican army. It 

is said that some of them also led troops and performed revolutionary activities that even 

male soldiers could not. In addition, they helped the male soldiers and supported the army as 

supporting personnel. Hence, it seems reasonable to conclude that the women's participation ______ _...,,_, __ ,...,_ 

contributed to the victory of Vietnam to a great extent. --
Word Count: 294 
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Introduction 

Throughout its long history since 1 O,OOOB.C., Vietnam has been dominated many times by 

various foreign controls ranging from China almost for a thousand years ( 111B.C.-938A.D.), 

to France, Japan and the United States in the 201
h century. When the United States left the 

country after being defeated in the Vietnam War, Vietnam was finally able to celebrate its 

independence and unification of the country in 1975.Uhat lasts until todi]. Vietnam's victory 

was historically momentous, not only as it was generally unexpected by"public for Vietnam to 

win, but also because it has such major historical significance for the country itself. 

There exist many factors that made Vietnam,be capable of achieving the victory, such as, but 

not limited to American troop's own difficulty in adjusting to the fighting in Vietnam with 

such different environment, ~public: opinion in America and Vietcong's famous 'Guerilla 

tactics'. Highly importantlf Vietnam 's(~ne ~'tithe· strengths was that, in an effort to win, 
',-...-/ 

' North Vietnam militarized the entire population by imposing universal military conscription ' 

that included a large number ofwomen. 1 The number of women who were actively involved 

and fought a war is rarely big. Therefore, defining the extent and significance of women's 

participation and contribution during the war in Vietnam in winning therefore arises and will 

have historical merit in understanding the war more deeply. 

There is additional value in studying the role of Vietnamese women during the Vietnam War. 

Women were needed during the First World War to perform important war work and fill the 

jobs of men who had joined armies. Even though this gradually gave a rise to a change in the 

role of females in wars, general histories of wars often ignore women, and the role of women 

is hardly emphasized. Likewise, very little is well known of the role of Vietnamese women 

1 Tucker, Spencer. Encyclopedia Of The Vietnam War. Santa Barbara, Calif.: ABC-CLIO, 1998. Print. 
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during the Vietnam War despite their large involvement. 

This paper thus will investigate how significant was Vietnamese women's contribution 

during the Vietnam War to the victory of Vietnam. It will provide background history related 

to Vietnamese women that may help to do so and discuss the various roles that they took 

during the Vietnam War. 
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Historical background of Vietnamese women 

In assessing the significance of women's participation during the Vietnam War, it will be 

useful to consider their history. Of particular importance that vividly distinguishes 

Vietnamese women from women in other countries during wars is ~the fact that the 

outbreak of the war was not the only catalyst that encouraged their participation. There is 

much evidence that shows women in Vietnam historically wanted their opportunity in society 

( behantamount to that of male and hoped to play important roles in the country as well even 
,.>(:.: ~,~//'""'~ .. / ~----

by fighting a war. 

Such points related to Vietnamese women can firstly be observed in the story ofTnrng 

sisters. In 111 B.C., Vietnam was under the control of the Chinese Han Dynasty and adopted 

Confucianism as its official ideology. Tnrng sisters, Tnrng Tr~c and Tnrng Nhi, who were 

daughters of a powerful Vietnamese lord, opposed the Chinese rule for the first time after 

years of obedience. To Dinh, a Chinese governor was shocked, partly because Confucianism 

emphasized subordination of females, and kidnapped and killed Tnrng Tr~c's husband, Thi 

Sach. Rather than discouraged and giving up, Tnrng Tr~c gathered an army of 80,000 with a 

large number of women and forced the Chinese commander to leave.2 She maintained that 

"Foremost, I will avenge my country. Second, I will restore the Hung lineage. Third, I will 

avenge the death of my husband. Lastly, I vow that these goals will be accomplished.", and 

this encouraged 80,000 Vietnamese rushed into battle.3 

Even though they had to face defeat afteN:ttI,?nrng sisters are evaluated as heroes of 

Vietnam and inspired ordinary Vietnamese, not to mention female soldiers, who participated ., 

2 Toler, Pamela. 'First Century Revolutionaries: The Trung Sisters Of Vietnam'. Wonders & Marvels. N.p., 

2014. Web. 14 Nov. 2014. 

3 Www2.edc.org,. 'Women's Equity Resource Center'. Web. 14 Nov. 2014. 
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in the Vietnam War. One fifteenth-century Vietnamese poem states that "All the male heroes 

bowed their heads in submission. Proudly stood up to avenge the country.',4, showing that 

even males showed reverence toward Trung sisters about their courage and achievement. 

Indeed, the idea of the old adage saying "When the enemy comes, even women must fight"5 

is exemplified by them. Even today, a dramatic demonstration of the Trung sisters in 

Vietnamese Women's Museum in Hanoi, a pagoda Hai Ba Trung (two Trung sisters), Hai Ba 

Tmng Street in Ha Noi and a national holiday of Vietnam in February are dedicated to the 

Tmng Sisters and honour them. 

Furthermore, ideological motivation from the promises made by Ho Chi Minh influenced 

women's involvement in the war. Ho Chi Minh, who deeply believed in Communism, was 

lr 
highly revered by Vietnamese, even though not many of them actually saw and met him. 

They used to call him 'Bae Ho', which means 'Uncle Ho', and this suggests his geniality that 

Vietnamese people felt. He urged all people work together without any discrimination as to 

age, sex, or religion.6 Ho Chi Minh especially emphasized and infused the idea of equality 

between men and women, the slogan of the Indochinese Communist Party since its 

foundation in 1930, and said "Women are half the people. If women are not free, then the 

people are not free." 7 Moreover, at the meeting of the Central Committee of the Eighth 

Plenum of the Indochinese Communist Party (ICP) on August 16, 1945, the party proclaimed 

its advocacy of "universal suffrage, democratic liberties, equality among all ethnic groups 

4 Www2.edc.org,. 'Women's Equity Resource Center'. Web. 14 Nov. 2014. 

5 Nguyen Van Ky.,. Rethinking The Status Of Vietnamese Women In Folklore And Oral History. Ann Arbor, MI: 
University of Michigan press, 2002. Print. 

6 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press ofKansas, 1999. Print. 

7 Anderson, David L. The Columbia History Of The Vietnam War. New York: Columbia University Press, 2011. 
Print. 
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and between men and women."8 Ho also encouraged women to follow the 'Three 

responsibilities' (Ba dam dang) that include following: to take care of their household and 

children, to raise food to help feed the soldiers and to fight. 9 Those were then promoted by 

e. i( fi 
the Women's Union for women to fulfill during the war. 

While a large number of Vietnamese women were very encouraged and motivated to fight in 

the war, some women were in fear to do so. This was due to the fact that they were reluctant 

to leave or prevented from leaving their domestic zones, or worried to fight in a war because 
""~,;._.,<-,-;H} <<,-,.-

of their inexperience.1° For that reason, the Communist party of Vietnam wished to instill the 
¢',/~ 

spirit of women. The following is one of the exhortations that encourage more active 

participation of women in the war. 

"Should we sit idly with our hands in our laps and look at the stars in the dark night and weep? 
No! That won't get us anywhere. We must rise up, and turn these sparkling dots into a sea of 

flames to light up the sky and burn out all the misery of our life of slavery."11 

f i"' .. t ,y\ 
Proceeding from what has been said above, it sfleUld be suggested that fighting for 

) 

independence of the country against foreign control has been the ideal of w~men. Numerous 

Vietnamese women, who fought for the revolution during Japanese occupation and French 

war (also known as First Indochina War), served as model to be emulated for Vietnamese 

women. Americans that Vietnamese fought against during the Vietnam War were another 

foreign control and successors to the French for Vietnamese, and the war against them wottld 
~.,l'"aP·"j 

h-a:v.e.,,bee.n the opportunity to show women's capacity and ability for the country. The 

8 Kha.c,'vien, Nguyen. A Century Of National Struggle: The August Revolution. 194 7. Print. 

9 Anderson, David L. The Columbia History Of The Vietnam War. New York: Columbia University Press, 2011. 

Print. 

10 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

11 Mai Thi Tu.,. Women Of Viet Nam. Montreal, Canada: Association of Vietnamese Patriots in Canada, 1972. 
Print. 

7 

43



IB History Extended Essay 

conclusion that can be drawn is that the women joined the war for reasons that derived not 

(? \t:: 
only from patriotism arisen from the outbreak of the war, but also from Vietnamese history, .~/' 

its Communist ideology and the ideal image of revolutionary women. It is also worth 

reiterating that, in that way, they would have been able to achieve a more desirable social 

status and a better way of life by fighting for the war, not just the victory. This Vietnamese / 
,, 

women's highly motivated spirit must have been reflected during the war. 
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Women fighters, "long-haired warriors" 

The Vietnamese women during the Vietnam War took an active role in resisting ~~he 

Ngo Dinh Di~m's forces, even before forming a formal army. They firstly showed their 

revolutionary aspect by a series of uprisings in 1960 that began in the Mekong Delta province 

of B€n Tre. B€n Tre uprisings triggered the major uprising in the South and were one of the 

peaks in the history of the revolution in Vietnam. The uprisings showed that peasants, most of 

whom were women, could damage and defeat well-equipped American troops. According to 

the-m~~Sandra C. Taylor, the author of 'Vietnamese Women at War', the plans for 
t 

the uprising were clever, although the enemy captured several key comrades. 12 ·T!Je-

Vietnamese women stood up and protested the war around them using their voices, sticks and 

drums in an effort to overthrow occupation policies of the government in South Vietnam. 13 

~-·'"'-. ,~ 

Their movement turned out to be so successful that they caused a great deal of damage to the 

U.S. army and the Ngo Dinh Di~m's forces. 14 The term "long-haired warriors", the 

appellation Ho Chi Minh awarded to Vietnamese women fighters to praise them is derived 

from this event. 

One of the key leaders of the uprisings was General Nguy€n Thi Dinh, who later became 

President of the Women's Union for the Liberation in 1965, Assistant-Commander in Chief of 

the Liberation Forces in the South and the first women to become Vice-President of the State 

council.15 To use in Mai Van Elliott's words, Nguy€n Thi Djnh's editor and translator of her 

12 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

13 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

14 English.bentre.gov.vn,. 'History I BEN TRE PROVINCE'. N.p., 2013. Web. 9 Oct. 2014 

15 English.bentre.gov.vn,. 'Nguyen Thi Dinh (1920 - 1992) I BEN TRE PROVINCE'. N.p., 2013. Web. 18 Oct. 
2014 

9 

45



IB History Extended Essay 

memoir 'No Other Road To Take' told that f)jnh had told her "she would sacrifice everything 

for the revolution and for the interest of the masses." 16 Indeed, Nguyen Thi Binh's 

contribution was especially essential, as she not only successfully prepared and led the 

uprisings in B6n Tre, but also became active in the creation of National Liberation Front of 

Vietnam (Vietcong) and the Women's Liberation Association'.I\NLF was formally organized 

on 20th of December in 1960, and women of all ages were involved and took a large part of 

the front. According to a document captured in Ninh Thu~n Provine in 1966, there were 58 

women among 367 village guerrillas (15.8% of the total), 285 women among l 1,281 hamlet 

guerrillas (2 .53%), 1,238 women among 2,414 militia members (51.3%), 52 women among 

~,'{ t,x.~ {,,·· 

159 self-defense and secret guerrillas, showing that a vast ~number of women joined the 

army. 17 (Yet, the nature of all statistics is that they are suspect and highly possible to be 

inaccurate. Moreover, it is hard to generalize women's participation with this statistic, since 

this document was for particular place, Ninh Thu~n Provr~~e and particular time period, 

1966.) 

At the beginning of the formation of National Liberation Front, however, some female 

soldiers of the army were not highly effective and supportive for NLF. Some women left the 

Party and the Front during the war, as they wer.e feared being captured and killed. 18 In 

addition, the girls joining the army, leaving home to work with men, appalled some elderly 

Vietnamese women, who thought that they were acting "without care or caution". 19 Hisrerioo 

William Duiker aj,&Q argued in his book 'Sacred War' that the chapters of the Women's 

16 Nguy&n, Thi Djnh. No Other Road To Take. Ithaca, N.Y.: Southeast Asia Program, Dept. of Asian Studies, 

Cornell University, 1976. Print. 

17 Militia Activities During The First Six Months Of 1966. 1966. Pike Collection. 

18 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

19 Hunt, David. Organizing For Revolution In Vietnam. Cambridge, Mass.: Radical America, 1974. Print. 
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Liberation Association were "poorly organized and lacked militancy and a sense of direction, 

and their members lacked ideological commitment".20 Yet, this might be because not all of 

the Vietnamese women joining the army were armed and carrying weapons all the time, as 

only few fought full-time. Also, they needed time to be trained at the beginning and therefore 

just used primary weapons. 

The Vietnamese women began to be not only large, but also effective as the war continued, 

acting as an integral part of the NLF. 21 In rnst-eflafl Mary Ann Tetreault's argument, during 

the Vietnam War, women are not portrayed as victims, but as supporters of the revolution 

whose contribution is vital to its success.22 In 1960, 'long-haired warriors' marched en masse 
-, 

to the local Saigon government headquarters and carried out 'face-to-face' battles to demand 

compensation for people the American army had killed, causing &,re~9amaj.~t_:O the -
_.._-·-~ 

enemy.23 As well known, the NLF fought the American and ARVN forces more as guerillas 
,;;, ..... _,.. ... , .. -·-

than head on. The contributions oLttl€ Vietnamese women in NLF as guerrilla troops were 

also Jti'glily outstanding. Vietnamese Women's Museum in Hanoi states that 980,000 ¢" 

Vietnamese women participated as guerrilla forces. Working as guerrillas was the most 

suitable for women; a document from 1966 noted that they "have much capacity for this (type 

of) war."24 This is because they could be soldiers when the enemy comes and turn into 

20 Duiker, William J. Sacred War. New York: McGraw-Hill, 1995. Print. 

21 Taylor, Sandra C. Vietnamese Women At Wa,: Lawrence: University Press of Kansas, 1999. Print 

22 Tetreault, Mary Ann. Women And Revolution ln Africa, Asia, Anq The New World. Columbia, S.C.: 

University of South Carolina Press, 1994. Print. 

23 Nguy6n, Thi Dinh. No Other Road To Take. Ithaca, N.Y.: Southeast Asia Program, Dept. of Asian Studies, 

Cornell University, 1976. Print. 

24 From A 'Top Secret' Transcript Of Resolutions Passed By A Phu Yen Province Guerrilla Warfare Convention 

Held In March 1965; Doument Captured In August 1966 By 101St Airborne Brigade. 1965. Pike 
Collection. 
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civilians when the enemy leaves. Also, women performing as guerrillas were htgh,ly vital to A 

NLF, because they were even more difficult to .. ~identif,, by Americans and ARYN army 

(_ 

than ~11 guerrillas could be. Being aware of this benefit, one Saion-Gia Dinh Regional 

Committee of the People's Revolutionary Party appealed to members in the Cu Chi District in 

1966. 

"Every party member, every group member, every youth, both male and female . ·r, become 
'a guerrilla'. The motivation of women to accept combat duties should be given due attention. 

The criterion, that one-third of the guerrillas should be women, must be reached and 

exceeded."25 

The Cu Chi district mentioned above was of a great importance fo~NLF with the immense 

underground Cu Chi tunnels, which allowed NLF to perform guerrilla activity. Although 

many female guerrillas fought along with male guerrillas, there were also units comprising 

women only. A guerrilla company, C3 formed in 1965 was one of them. A noteworthy female 

guerilla in C3 was Vo Thi Mo. Living underground in the tunnels was extremely difficult, 

w 
even more ):6 females for sanitary reasons. She told a BBC reporter that "Napalm, bullets and 

tunnel rats she could cope with. But not being able to bathe was a real disaster."26 However, 

Vo Thi Mo was motivated to endure all the hardships by a strong desire for revenge 

Americans killing Vietnamese and destroying landscape. During her first big battle in the 

village of Cay di~p, she led a squad of teenage girls carrying obsolete rifles and some hand 

grenades and blew up two U.S. tanks. She later commanded a platoon of female guerrillas 

and a group of Vietcong males and moved into ARYN military base heavily fortified with 

wires. When Vo Thi Mo was wounded and staying in the hospital during the Tet Offensive, 

she received a telegram announcing the award of Victory Medal Class Three to the entire 

25 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

26 AP News,. 'THE GIRL GUERRILLA OF THE CU CHI TUNNELS'. 1985. Web. 8 Oct. 2014. 
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female platoon.27 

During Tet offensive on 30th of January, 1968, many other Vietnamese women also 

performed a brilliant exploit. The first exemplar woman, though 'J~~~;~Jwn,J.tJoang Thi 

Khanh, who gathered guerrillas and organized troops before the outbreak of the Tet offensive. 

She further smuggled arms into the city and led troops, 80 percent of whom were women, to 
j 

kill South Vietnamese soldiers. Other exemplary women fighters were the sisters of Thieu Thi 

Tam and Thieu Thi Tao, two teenagers, who started their revolutionary participation early. 

They attempted to explode a bomb at the Saigon police headquarters and the CIA. Tam even 

emulated what Thich Quang D(rc, the monk immolating himself did. After being captured 

and imprisoned in the infamous 'tiger cages', their captors called them 'Trung sisters' 

because of their indomitable spirit.28 Making mention of the women during Tet, one radio 

broadcast to Eastern Europe stated that they "drove back a whole battalion after nearly a 

hundred fights inside and outside the city."29 

As has been examined, the role of the large number of highly motivated Vietnamese fighters 

contributing to the NLF army was crucial. They must have caused damages to the American 
•;CC>"-'"""p,,c• .OOOc·ct:- l 

.. j 

troops both physically and mentally. Such big participation of women caused unorthoaox 
,.,;,_,,~~~~-·~-"'"--'"'~ 

miscalculation in planning the strategy of the U.S. troops and gave a huge psychological 
""'°"""'·--... ,.---..--... 

advantage. It was difficult for Westerners to realize that the women could be killers, so they 

did not suspect them and were largely unaware of the number of women. Military strategists 

therefore focused on regular forces mainly with men and overlooked the significant roles that 

27 Anderson, David L. The Columbia History 0/The Vietnam War. New York: Columbia University Press, 

2011. Print. 

28 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print. 

29 Women's Contribution To War. 1969. Liberation Press Agency broadcast to Eastern Europe and the Far East. 

Pike Collection. 
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women played. It is known that in 1967, General William Westmoreland refused to accept the 

argument by intelligence operative of the Central Intelligence Agency that the women, who 

were often unarmed and fought part-time only, were an integral part of the enemy forces. 30 

For these reasons, according to Vietnamese Women's museum in Hanoi, Heroes of the 

People's Liberation Armed Forces were awarded to a group of 200 women and 56 female 

units in recognition of the women's contribution during the war. The expression for women, 

"long-haired warriors" laterbeeameio-be-appeared in many documents to honor the 

Vietnamese women's contribution, such as in emulation tales written by NLF and an article in 

the journal Viet Nam Studies in 1966 for an international audience.31 

30 
Young, Marilyn Blatt. The Vietnam Wars, 1945-/990. New York: HarperCollins, 1991. Print 

31 Danh, Le Han. 'The Long-Haired Army'. Viet Nam Studies 10 (1966): 61-62. Print. 
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Support personnel for the army 

Behind the strong army ofNLF, there were the women participants as support personneL 

The female supporters, many of whom were civilians, still wished to perform their traditional 

roles and did not become fighters. Instead, they worked as support personnel for the army, as 

they still hoped to support National Liberation Front for the independence. They successfully 

contributed to the victory ofNLF not by being part of them, but by working in the rear and 

supporting the warriors. 

To begin with, t,tl~ women supporters played a leading role in transporting weapons, food, 

clothing and such. They helped greatly in its building and maintenance during the H6 Chi 

Minh trail, which was established to support manpower and material. Thousands of women 

widened, repaired the trail and even made detours if necessary.32 Without their contribution, 

the f~iaJ would not be described as "one of the great achievements of military engineering of 
\ / 
~,,,,./ 

the 20th century."33 In addition, women in Women's Liberation Associations provided needed ·· 

supplies for the men at the battle sites. Their tasks were necessary to continue the conflict and 

have favorable conditions for soldiers.34 

f • 
hr:{ 

Another key role that women undertook was caring ~~ounded soldiers. Vietnamese 

Women's Museum in Hanoi states that female medics in the liberated zones not only 

administered first aid and moved wounded soldiers, but also undertook operated complex 

surgery. Life in the tunnels under occupied zones by American troops was extremely harsh 

32 Stevens, Richard L. The Trail: A History Of The Ho Chi Minh Trail And The Role Of Nature In The War in 

Viet Nam. New York: Garland Publishing, 1993. Print. 

33 Hanyok, Robert J. Spartans in Darkness. [Fort George G. Meade, Md.]: Center for Cryptologic History, 
National Security Agency, 2002. Print. 

34 Taylor, Sandra C. Vietnamese Women At War. Lawrence: University Press of Kansas, 1999. Print 
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with poor sanitary conditions. Many soldiers had to stay underground, yet sickness, 

especially(Malaria, was prevalent among people staying in the tunnels. Women also worked 
\,,/ 

underground in tunnels and were in charge of medication and medical instrument supply. 

Many civilians and intellectuals, including Duang Quynh Hoa, a wealthy Chinese-

Vietnamese woman, who studied as a physician in Paris, and D~ng Thuy Tram, who 

graduated from the Hanoi Medical University an4,filled at the age of 27 by American forces, 

were involved to care of the wounded. Had women not participated as medics during the war, 

the guerrilla tactics of NLF would have not been that successful for guerrillas ' health reasons, 

Lastly, according to Vietnamese Women's museum in Hanoi
1
fnti-American Young 

Volunteers' Force was founded in 1965 to maintain road communications. More than 60,000 

women were gathered and worked to repair the roads after bombing by American forces at 

crucial points such as the D6ng L9c T-junction in Ha Tinh that was a strategic area during the 

H6 Chi Minh trail, the Ham R6ng Bridge in Thanh H6a and the B~n Thuy Ferry in NgM An. 
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Evaluation of the source 

As discussed earlier, research on the subject of this investigation, 'the role of Vietnamese 

women' , is still in its early stage relative to other topics of the Vietnam War. Therefore, there 

were limited sources available and also are a few inevitable limitations in terms of the 

primary and secondary sources that were used and cited. 

Since the author is currently living in Hanoi, Vietnam, primary sources produced in Vietnam 

and by Vietnamese were more accessible. Firstly, many arguments of this investigation are 

supported by the data from Vietnamese Women's Museum in Hanoi. They may be valuable, 

in that they show how Vietnamese women during the Vietnam War are portrayed publicly 
/ 

today, but also limited, because only selected information is displayed. Also, it is very likely 

that some of resources, especially statistics with numeric data are manipulated to convince 

people of a large involvement of women for example, although some with raw factual details 

may have values. Moreover,,memoir written by Nguy~n Thi Dinh was valuable, giving an 

glimpse into the effects of the war on the lives of her, bu;A.memoir from t~e view of American 

soldiers regarding Vietnamese women would have been relatively objective and even more 
~"'~;--- ."~-'<'"""-"- -

valuable. Lastly, this topic about the Vietnam War that is regarded as a sensitive area ) 
( 1 e w p?/ ' 

politically made it even difficult to gain the access to U.S. material. Such material exists, but 
;J.,_ ) 

is subject to government censo;shih by the Vietnamese authorities. The author had no 

opportunity to visit the United States or other western countries to get such access to these 

materials. 

There are also limitations with the secondary sources used for this investigation. For 

example, because the role_ of ':'ietnamese women is little discussed among historians, it was 
yV\.!4. \i,ii/:-t J,1 ! 

hard to look for historiography about the role of Vietnamese women in English. Some,~ 

resources were addressing American women during the Vietnam War instead of Vietnamese 
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women. Furthermore, interestingly, most of the authors of secondary sources gathered are 

women. This shows that the role of women during a war is indeed not really a common 

interest to both genders and tells that the female authors mi~ht had been already advocates of 

the idea that Vietnamese women hugely contributed to the victory of Vietnam and thus dealt 

with and researched only positive aspects offh:m. These limitations help to explain why it 

was difficult to provide a argument that Vietnamese women's participation did not really 

have a big impact on the strength ofNLF and the outcome of the war. Lastly, some of the 

secondary sources including the book frequently cited throughout the investigation, 

'Vietnamese Women At War' in particular, are dependent on oral interviews, which provide 
:4 1--~ 

opinions held by Vietnamese people, who experienced the war. There is a lack of resources 

for them as well. Many female veterans were illiterate peasants ana'~id not record any 

/,-' 

document. Many people, thus dependent on their memories, might have aged sig11ificantly 

and experience physical and mental deterioration. Therefore, some accounts may not always 

be reliable. 
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Conclusion 

This investigation has sought to answer the question 'How significant was Vietnamese 

women 's contribution during the Vietnam War to the victory of Vietnam'. As has been 

revealed via evidence and arguments considered thoroughly, the contribution of Vietnamese 

women was highly significant to the victory of Vietnam. It is worth reiterating that they 

vividly showed their revolutionary traits during B~n Tre uprisings and later joined NLF to 

fight againstAmerican troops and South Vietnamese government. Women's involvement, 

especially as guerrillas was beneficial to their army, as women were more difficult to identify 

as actual fighters than male guerrillas. Women's help and support for the army as transporters, 

medics and repairmen were also striking and indispensable for the army. When following 

evidence showing women's revolutionary activities during the war is considered, it is hard to 

deny that Vietnamese women greatly contributed to the victory of Vietnam. 

Nevertheless, my studies demonstrate that there are clearly problems with reaching a final 

answer to this question. Further research should be directed at determining whether women's 

participation sometimes impacted rather negatively. At the moment, there are not sufficient 

resources to judge this. However, it is to be hoped that this investigation contributed to the 

understanding about the crucial roles that Vietnamese women played. 
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“Do you know how the world will end, Lieutenant? The portrait will be unhung, 
and the man will be hung.”  
  
- Tom Cruise, as Claus von Stauffenberg in ‘Valkyrie’, referring to Adolf Hitler 
 
A – Plan of investigation 
 
Of the numerous attempts on Adolf Hitler’s life, the July Bomb Plot is the most 
well known. This investigation aims to examine to what extent the film 
‘Valkyrie’, which depicts the events of the Bomb Plot, is a reliable source for 
interpreting the past. 
 
In order to analyze the value of the movie as a source, the actual events will 
be compared to the ones depicted in the film. Value will be determined 
through the film’s portrayal of the rationale behind the conspirators’ actions 
and degree of accuracy.  
 
The movie will be compared and contrasted to sources, which include a 
documentary, books on the topic and a selected primary source – a 
questionnaire answered by Field Marshal Wilhelm Keitel. 
 
B – Summary of Evidence 
 
The film, ‘Valkyrie’, which is based on the July Bomb Plot, was released in 
2008 and was nominated for several awards.2 Critics considered it “a strong 
and successful recreation” that “provides a window into the inner workings of 
the military resistance”3 but also noted that it failed to convey “the spiritual toll 
of a protracted war or a hatred for the monsters who have destroyed 
[Stauffenberg’s] country.”4 
 
After Adolf Hitler rose to power as Chancellor of Germany and began 
perpetrating atrocities against the Jews, various attempts to take his life and 
end the war were made. The July Bomb Plot was the last of these and one of 
the various assassination attempts made by the German army5. German 

                                                        
2 Among others, the Academy of Science Fiction, Fantasy and Horror Films 
nominated it for the Best Action/Adventure/Thriller film. 
3 James Berardinelli, “Valkyrie”, Reelviews, accessed 6 November 2013, 
http://www.reelviews.net/php_review_template.php?identifier=1435 (Berardinelli n.d.) 
4 Mick LaSalle, “Movie review: Valkyrie”, SFGate, 25 December 2008, accessed 6 
November 2013, http://www.sfgate.com/movies/article/Movie-review-Valkyrie-
3256736.php 
5 Civilian attempts - In 1938, Maurice Bavaud tried to shoot Hitler during a parade 
and in 1939, carpenter Georg Elser planted a bomb at a location where Hitler was to 
give a speech.  
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resistance against Hitler had long been present, but the army itself did not 
take any action until the 1940’s. The Bomb Plot is a manifestation of the 
extent of discontent under Hitler’s regime. 
 
The roots of this resistance can be traced back to the Kreisau Circle, a 
conservative opposition group which included aristocrats, socialists and 
clergymen. The group was disbanded after the arrest of Helmuth von Moltke, 
the leader and owner of the estate where the meetings were held, but some 
members continued to work towards a coup of the regime.  
 
In 1943, while serving in Africa in the 10th Panzer Division, Colonel Claus von 
Stauffenberg, a critic of Hitler’s regime and a member of the aristocracy, was 
severely wounded during an air raid.6 This incident strengthened 
Stauffenberg’s resolve to topple Hitler and his regime, and on his 
reappointment to the General Army Office (GAO) in Berlin as the chief of staff 
to the head, General Friedrich Olbricht, he joined the conspiracy.  
 
On 15th July 1944, roughly a month after he was appointed as chief of staff to 
General Fromm, the commander in chief of the Reserve Army, Stauffenberg 
made his first attempt to kill Hitler. At a meeting in the Wolf’s Lair, the Fuhrer 
headquarters in East Prussia, Stauffenberg was to plant a bomb detonated by 
a timer. Afterwards, he would excuse himself and return to Berlin to continue 
with the second and equally vital part of the plot, the execution of Operation 
Valkyrie. This was a contingency plan developed to contain civil unrest in the 
eventuality of an incendiary incident such as Hitler’s death or a bombing by 
the Allies that led to communications being cut off. The original version of 
Valkyrie transferred power to the commander of the Reserve Army in the 
event of the aforementioned emergency, but the conspirators altered it so that 
they could unilaterally consolidate power over Berlin and the rest of Germany 
faster to bring an end to the Nazi hierarchy as a whole.  
 
The 15th July attempt, however, failed when Stauffenberg was forced by his 
superiors to call it off.7 This was frustrating for Stauffenberg, for the troops of 
the Reserve Army in Berlin had been put on standby ahead of the planned 
assassination. This had been done without Fromm’s knowledge (wherein only 
Fromm had the authority to authorize Valkyrie) and the aftermath of the failure 
to execute the plan later proved ruinous. Olbricht was reprimanded and the 
conspirators were put in a position where another alert to the troops could not 
be sent until the assassination had been made certain. 
 
The next opportunity arrived on 20th July when Stauffenberg was required to 
give a briefing at the Wolf’s Lair, where the Fuhrer and his military advisors 

                                                                                                                                                               
Attempts by the army – Before the July Bomb Plot, Henning von Tresckow had made 
multiple attempts to kill Hitler, Christoph von Gersdorff hid bombs in his coat pockets 
during Hitler’s inspection of an exhibition and so on. 
6 This led to the loss of his left eye, right hand and two fingers of his left hand. 
7 The other conspirators insisted on Himmler’s presence along with Hitler’s at the 
time of assassination, arguing that the process would be futile if the Fuhrer was killed 
only to have another Nazi zealot take his place. 
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would be present. Stauffenberg arrived at the location with his adjutant, 
Werner von Haeften, carrying two kilograms of explosives in a briefcase. 
At the meeting, Stauffenberg handed the briefcase to John von Freyend, who 
placed it under the large oak table around which the discussions were taking 
place. After ensuring the briefcase was as close to Hitler as possible, 
Stauffenberg left the room on the pretext of making a call. As Haeften and he 
were preparing to depart, the bomb detonated, leading them to believe that 
the assassination had succeeded.8  
 
Stauffenberg and Haeften returned to Berlin by plane to continue with the 
second phase of the coup. It was expected that Valkyrie would be put into 
effect immediately after the successful detonation of the bomb, following a 
confirmatory call from General Fellgiebel, the head of army communications, 
at the Wolf’s Lair. However, there was a significant delay in issuing the orders, 
as Olbricht was reluctant to do so without absolute confirmation and mobilized 
the troops only after hearing the affirmation from Stauffenberg. The coup then 
went on a downward spiral despite initial success in mobilizing other centers 
such as Czechoslovakia and France. A communications blackout was ordered 
at the Wolf’s Lair, and Hitler called Joseph Goebbels at the Propaganda 
Ministry. He then spoke to Major Otto Remer, who had been tasked with 
arresting Goebbels, and ordered him to take control of Berlin until Himmler 
arrived. 
 
As the reality of the situation gradually became clear to the Nazis, the 
conspirators began to lose ground, culminating in a shoot-out between 
Remer’s soldiers and those loyal to the coup, at the GAO. General Fromm 
then conducted a court martial and had Olbricht, Quirnheim, Stauffenberg and 
Haeften executed. Beck committed suicide, and in the weeks that followed, a 
massive purge of all suspected and known conspirators took place.    
 
C – Evaluation of Sources 
 
Source 1: Appendix A 
 
This source originates from a questionnaire prepared by defense counsel for 
Field Marshal Wilhelm Keitel during the Nuremberg Trials.9 It was intended to 
act as a preliminary to the hearing. In the extract, Keitel’s opinion of the July 
Bomb Plot – and by extension the Hitler’s and the Nazis’ – is made clear. 
Thus, in terms of purpose, the source is valuable because it provides insights 
into the event itself, as Keitel was present when the explosion occurred, 
making him an eyewitness and primary source. It also provides a possible 
explanation for the motivations of the conspirators and gives a view into 
Hitler’s reactions to the conspiracy. Finally, the mechanisms of the 
propaganda machine in the Nazi regime and the government rendering of the 
conspiracy is evident in the treatment that Rommel received. 

                                                        
8 Hitler, however, escaped with minor injuries – a perforated eardrum, bruises on his 
arm and tattered clothes. 
9 Wilhelm Keitel, In the Service of the Reich, trans. David Irving, ed. Walter Gorlitz 
(London: Focal Point Publications, 2003), electronic edition. 
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The limitations of the source exist in the context – since this was to be 
produced at a hearing that could influence Keitel’s fate, it is possible that 
Keitel presented any and all testimony in an advantageous manner. This is 
also true of the questions asked by the defense counsel, which do not allow 
much room for detail about the conspirators (save Rommel). In addition, the 
trials were more than a year after the incident so the unreliability of memory 
also comes into play. There also exists an obvious bias against the 
conspirators themselves, such that Keitel describes them in a disparaging 
light. 
 
Source 2 – The Film 
 
The value of this source lies in the detailed depiction of the circumstances 
surrounding the July Bomb Plot. The film accurately depicts most of the 
factors leading to the failure of the Plot, including the exclusion of the second 
block of explosive10, the change of location, and the delay in mobilizing 
Reserve Army troops. It also provides insights into discontent and resistance 
in Hitler’s regime, dispelling the notion that all Germans blindly supported 
Hitler’s dictatorship and did not take any action even if they were aware of the 
atrocities he committed. Considering the origin, the source is valuable as it is 
based on primary sources such as first-hand accounts, data from SS 
investigations, along with information from relatives of the members of the 
resistance11.  

The limitations of the source become evident when examining to what extent 
the conspirators’ motives are made clear. The reasons behind attempting to 
assassinate Hitler were far more complex than just moral outrage for the 
Jews. Certain facts have been altered or omitted to maintain the pace of the 
movie; for example, the attempt to assassinate Hitler with bombs disguised as 
Cointreau bottles, is shown out of sequence12 and Lieutenant Fabian von 
Schlabrendorff, Colonel Henning von Tresckow’s13 aide-de-camp, does not 
appear in the film at all. There is also the question of dramatizing historical 
events in order to make them more appealing to an audience, but to a 
surprisingly great degree, ‘Valkyrie’ stays true to facts. 

D – Analysis 

The July Bomb Plot holds historical significance because it demonstrates that 

                                                        
10 A National Geographic documentary holds that, had the second block of explosive 
been used, Hitler would almost certainly have died. 42 Ways to Kill Hitler, directed by 
Jon Taylor (2008: National Geographic Channel, 2008). 
11 Unknown author, “Christopher McQuarrie & Nathan Alexander on writing Valkyrie”, 
Den of Geek!, 23 January 2009, accessed 29 October 2013, 
http://www.denofgeek.com/movies/13940/christopher-mcquarrie-nathan-alexander-
on-writing-valkyrie 
12 The Smolensk attempt took place on 13 March 1943, whereas Stauffenberg was 
injured on 7 April 1943. The film depicts the latter event first. 
13 Tresckow was an important figure of the conspiracy who had actively attempted to 
assassinate Hitler many times before Stauffenberg’s arrival. 
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resistance to the Nazi regime existed, even among the elite conservative 
group that was the army. As Tresckow said, “The point now is not the 
practical purpose, but to prove to the world and before history that the 
German resistance have staked their all and put their lives on the line...”14 The 
resistance members hoped that Germany would receive clemency from Allies 
and reintegrate into the international community faster if this was made 
evident.  

The film differs from historical facts mainly in terms of chronology. In 
‘Valkyrie’, events such as the 11th and the 15th July attempts have been 
condensed in order to keep the duration of the film within commercial 
interests. Certain members of the resistance including Berthold von 
Stauffenberg15 and Stauffenberg’s uncle are not mentioned at all. This is in 
contrast to the appearances of Stauffenberg’s wife and children and the 
inclusion of this would have emphasized the extent to which resistance had 
spread – until entire families were plotting against Hitler. The emphasis on the 
family is focused on heightening the emotional tension and causing viewers to 
sympathize with the degree of sacrifice Stauffenberg was making. 

Another major difference lies in the portrayal of the driving force behind the 
resistance members. The film does not explore in depth the various reasons 
for which individual members were committed to the resistance, especially 
Stauffenberg, who was horrified not only by “the murderous treatment of 
Soviet prisoners and civilians”16 but also Hitler’s military maneuvers and the 
“murderous policy of the SS on the Eastern Front.”17 He was also inspired by 
the works of mystical poet Stefan George, and envisaged a particular poem 
as the future of Germany.18 In the film, Stauffenberg only mentions that he 
can no longer tolerate the cruelty suffered by the Jews. Furthermore, 
Tresckow and Stauffenberg were insistent on removing Hitler, according to 
Mommsen, because they “feared involvement of the Wehrmacht in the 
escalation of Nazi crimes.”19 Honor and aristocratic pride, were therefore, also 
integral factors in the plot. 

E – Conclusion 

The film is factually accurate to a great degree, but omits important truths in 
leaving out the reasons for the conspirators doing what they did. To a 
historian studying the July Bomb Plot, this makes the film less valuable as a 
source, for the “why” of an event is as important as the “how”. Nevertheless, 
since the series of events leading up to the plot have been meticulously 

                                                        
14 Quoted in Neil Short, Kill Hitler: Operation Valkyrie 1944 (Oxford: Osprey 
Publishing, 2013), 17. 
15 Berthold was Claus von Stauffenberg’s brother. 
16 Roger Moorhouse, Killing Hitler (London: Vintage Books, 2007), 186. 
17 Ibid. 
18 Justin Cartwright, “Secret Germany”, The Guardian, 10 January 2009, accessed 6 
November 2013, http://www.theguardian.com/film/2009/jan/10/valkrie-tom-cruise-
hitler-plot 
19 Hans Mommsen, Alternatives to Hitler – German Resistance under the Third 
Reich, trans. Angus McGeoch (New York: I.B.Tauris, 2003), 251. 
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depicted, the film is a valuable source that offers an explanation for the plot 
itself. 

 

 

 

APPENDIX A 

Dr. Otto Nelte, Field-Marshal Keitel’s defence counsel at Nuremberg, 
prepared a questionnaire for him to answer as a preliminary for the hearing. 
The part of the questionnaire dealing with the bomb plot of 20th July, 1944, is 
reproduced here to throw light on the field-marshal’s attitude to the 
conspiracy, which he himself had no time to deal with explicitly in his 
memoirs. 

*** 

What in your view were the deeper motives behind the Putsch? 

Dissatisfaction with Hitler, both with his political system and with his direction 
of the war. As it seemed quite out of the question that Hitler would go of his 
own accord, the conspirators resolved to eliminate him. By this they hoped to 
release the soldiers and officials of their oath of allegiance to Hitler at the 
same time. What kind of political system ñ if any ñ was intended to take his 
place I don’t know. I never heard of any so-called government programme; as 
for the military side, I do not believe it was in- tended to end the war by 
surrender. There was an order signed by Witzleben as supreme commander 
of the armed forces, but it was rejected by all of its recipients. Finally, there 
were similar orders issued to the military districts, which were not obeyed. 

Were there any indications, or had intelligence been received indicating that a 
revolutionary movement was in existence? 

Not that the OKW or I knew of. Hitler had received no re- ports or warnings 
and he did not speak with me about it either before or after the murder 
attempt. During the investigations it was established that some officers in the 
War Office and in military intelligence had known of the planned murder 
attempt, but they had not reported it. 

I would like to refrain from asking you for details of the Putsch, as they are of 
no consequence for your defence. Would you just tell me one thing: did any 
front-line commanders take part in the Putsch? 

No. Which front-line commanders if any had any cognisance of the planned 
Putsch was not established. As far as I know, none of them. General Beck’s 
attempt at establishing contact [with Army Group North] failed and was thrown 
out. 

What part did you play in the affair? 
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I was present when the bomb exploded, and on the orders of the Fuhrer who 
was not deprived of his governmental or executive authority for one instant ñ I 
issued all the necessary instructions to all the fighting services and to the 
subordinate military district commanders. 

I have brought up this subject of the 20th July, 1944 plot in this examination of 
you only because during an earlier hearing someone has accused you of 
being guilty of, or an accessory to, the death of Field-Marshal Rommel. 

Rommel was heavily incriminated by the testimony of one of the main 
conspirators, a lieutenant-colonel on the staff of the military governor of 
France, von Stulpnagel. The Fuhrer showed me the protocol of the testimony 
and ordered the chief of Army Personnel to summon Rommel to his presence. 
Rommel refused to come, as he was too ill to travel. Thereupon the Fuhrer 
ordered his chief adjutant and the chief of Army Personnel, Burgdorf, to go 
and see him, taking with them the incriminating protocol and a letter which I 
wrote at Hitler’s dictation. In this latter it was submitted to Rommel that he 
should report to the Fuhrer if he believed himself innocent; if he could not, 
then his arrest was inevitable, and he would be obliged to answer for his 
actions before a court. He might like to consider what the consequences of 
that would be. On the other hand there was another way out for him to take. 

Having perused the protocol and the letter, Rommel asked whether the Fuhrer 
was aware of the protocol’s existence; then he asked General Burgdorf for 
time to think. Burgdorf had personal orders from Hitler to prevent Rommel 
committing suicide by shooting himself; he was to offer him poison, in order 
that the cause of death could be attributed to the brain damage he had 
suffered in the motor accident. That would be an honourable demise and 
would preserve his national reputation. 

As they drove off together to the doctor in Ulm, Rommel swallowed the poison 
and died. The real cause of death was concealed, on Hitler’s express wish, 
and Rommel received a state funeral with full military honours. 

From In the Service of the Reich, pg.225 – 228.  
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